EMMANUEL COLLEGE
Excellence in the curriculum

Central to our mission is our aim to provide all students and staff with the opportunity to work hard to achieve their
personal best.
We do so by ensuring excellence in the curriculum by focusing on five elements which make up our academic strategy.
1. A broad, ambitious, knowledge rich curriculum that will ensure all students are as prepared as possible for
the future.
2. An effective, evidenced based, expert approach to teaching, learning and assessment that will ensure all
students make rapid progress towards mastery of the curriculum.
3. Accurate academic target setting, construction and marking of examinations, and analysis which fosters a
culture of high expectations, accountability and self-evaluation.
4. Clear, informative reports and parents’ evenings which enables high quality communication between
students, teachers and parents.
5. Impact driven academic intervention approaches which ensure that no student is left behind.
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setting and
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curriculum model and
content.

Senior Management
Team
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and to the Principal in
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the content
documentation.
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curriculum design and
delivery.
Quality assurance of
the curriculum design
process.

Communicating
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and non-negotiables
and ensuring that staff
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Leading the
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assessment elements
of the academic
strategy.
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of what makes high
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Heads of Department
to design appropriate
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Heads of Department
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Supporting HODs in
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Producing analysis for
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Heads of department
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curriculum
Leading assessment
design in their teams,
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level of collaboration
in assessment design.

Classroom teachers

Expert delivery of the
curriculum in line with
guidance provided.

Contributing in the
collaborative designing
of assessments.
Adapting their practice
in light of the
information gathered
in assessments
Using high quality
formative assessment
tools to inform their
teaching and planning.

Ensuring that setting is
as effective as possible
so that students have
the best possible
opportunity to achieve
their target grade.

Ensuring that all staff
within each
department are
communicating in line
with agreed policy

Driving forward
intervention which
takes places at a
department level.

Communicating
effectively with
parents in line with
expectations

Taking part in
intervention activities
as directed by their
line manager.

Ensure that annual
exams are set
appropriately
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analysis of results
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Providing detailed
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Curriculum design
The curriculum is designed ultimately to lead students towards wisdom. Students are enabled, through the curriculum,
to:
1.
2.

acquire knowledge and skills for a purpose and gain a solid understanding of the world in which they will live
cultivate a strong character and the intellectual discipline to discern truth and apply their knowledge correctly.

The Emmanuel College curriculum is knowledge rich, where knowledge is defined as 'that which we believe to be true'
and the curriculum - what we choose to teach in disciplinary areas. Within this curriculum knowledge is the starting
point for students' understanding and application of any given body of knowledge, with the purpose of gaining
mastery.
In this context, we define application as how students utilise the knowledge to demonstrate mastery, including key
disciplinary skills. This will include the explicit teaching of how to demonstrate a body of knowledge as an expert.
The Emmanuel College curriculum is a coherent curriculum. That is to say, that it is designed in such a way that
students are given the opportunity to encounter and learn knowledge at a point their progression which enables them
to make sense of the wider whole of the subject of study. This then encourages deeper learning of the material studied
and provides opportunities for effective and relevant retrieval practice to take place on a regular basis.
To aid this coherence, each unit of the curriculum in each subject has a ‘construct’, an intended target of the unit that
provides a means of assessing whether students have gained the knowledge they need to move on. Within each unit
of the curriculum ‘threshold concepts’, ideas that are essential to understanding if a student is to progress, are
identified, as are the precursors to accessing these concepts. This gives staff clarity over what it is they are to teach
and a guide as they seek to identify the misconceptions that students will come to their subject holding.
Finally, each unit of the curriculum identifies the subject specific vocabulary students will require to access the subject
material in question and how the students will be assessed in regard to their ability to apply the knowledge that they
have gained.
Therefore, the Emmanuel College curriculum;
•
•
•
•

Explicitly identifies the key elements of knowledge within specific subject areas that are essential for
students to understand the subject as a whole. To this end, staff should be able to articulate the threshold
concepts within their subjects.
Is specific about the elements of knowledge that we want students to encounter in our subject areas, rather
than generic topic headings.
Gives the space for retrieval and spaced practice so that students remember, and gain mastery over, the
body of knowledge studied.
Is planned coherently so that students can build their understanding of where the new knowledge they are
encountering fits in a greater whole. All staff should be able to articulate why the curriculum is sequenced as
it is.

Each department is responsible for mapping their curriculum, identifying the construct of each unit, the key knowledge
within it, the subject specific vocabulary and the way in which the unit of the curriculum will be assessed. This
curriculum documentation seeks to give as much detail as possible in regard to the knowledge taught to students and
will be used to inform teaching and to give greater clarity to students and parents over what it is that they are to be
taught.
Heads of Department are responsible for the collation and maintenance of this documentation and the curriculum will
be evaluated on an annual basis as part of the department audit process. Cluster Leads are responsible for evaluating
the curriculum, alongside Heads of Department, and interrogating it in regard to its quality and coherence, as well as
exploring how greater coherence can be established across department teams.

Curriculum structure
KS3
In Year 7 and 8, all students study English, maths and technology (4 periods), science (5 periods), French (3 or 4
periods), geography, history, RE, PE (2 periods), music, art and computer science (1 period). In Year 7 there is one
period each of choir and lecture and Latin is taught on a carousel to students, and is offered to the bottom two sets in
Year 8 as an alternative to French. In Year 8, the top four French sets take German alongside French, and 30 students
also take up Latin. The students who only study French continue with a period of lecture. In Year 9, students choose
to continue two subjects from music, art and computer science. From May half term onwards in Year 9, students begin
the GCSE timetable.
GCSE
All students work towards GCSEs in English, English Literature, mathematics, science, religious education, a humanity
and a language. Students also study an additional two or three option subjects. In some cases, students add a
vocational element in either business, engineering or sport and some students take one subject less to allow for
additional support given by the Student Support team. The College week allows for almost four hours of extra teaching
over the course of a week when compared to many other comprehensive schools, which increases the likelihood that
students of all abilities will achieve their personal best in a wide range of demanding subjects.
Sixth Form
Most students study three A Level subjects, or equivalent, and are expected to study these subjects through to the
end of Year 13. Alongside A Levels in typically 20 subjects, the College offers BTECs in business, engineering, IT and
science. AS Level courses are no longer offered. A minority of students study four A Levels (especially those who take
further maths). The College week allows for six lessons of teaching per A Level subject per week, and a large proportion
of subjects are taught by two teachers. Students have one lecture and lesson a week, in which the Sixth Form PTE
course is taught. They also take PE one afternoon a week.

Setting
Setting by ability has played an important part in establishing and maintaining our high academic standards. We
recognise that there is some evidence for the limitations of setting for middle and lower ability students and, to this
end, heads of departments are free to create the sets which will result in the greatest gains in achievement, placing
students in the group where they are likely to make most rapid progress. Stability should be preserved where possible,
and the impact of any move on student motivation taken seriously.
Set moves take place following each set of annual exams. Any set moves to be implemented other than at these times
must first be approved by the Head of Lower for students in Years 7-9 or Upper School for students in Years 10 and
11. It is to be expected that there will be a higher volume of set moves in Year 7 as teachers gain a greater
understanding of individual students.

Teaching, learning and assessment
At Emmanuel College our overarching aim is to ensure that all students, regardless of their background, make rapid
academic progress and grow in character. Ensuring that teaching and learning expectations are explicit and consistent
will allow us to pursue our mission to help students achieve considerably more than they might have imagined
possible. Expert teachers are highly proficient in both their subject knowledge and in their classroom practice. Both of
these elements are critical to delivering a body of subject knowledge with the necessary skill and depth to ensure that
students make rapid progress. Expert teachers have a clear understanding of their students and where they are in
relation to their learning. Expert teachers are skilled in moving students forward through marking, planning, teaching
and adapting, ensuring students make outstanding progress regardless of their background.

What is learning, and how do we ensure that our students are learning?
Learning is the long-term retention of valuable knowledge, skills and understanding through recall and consolidation,
and the ability to transfer such knowledge to different contexts and situations.
Deep learning occurs when students are;
•
•
•
•
•

are presented with increased level of challenge
review and monitor their own progress towards a defined goal
take Responsibility for Learning and develop Intellectual Discipline
are assigned tasks that focus their thinking
exercise recall and retrieval at regular intervals

Expert teachers regularly gather information on students’ knowledge and understanding of what has been taught.
They use assessment to gain better information to make the best decisions about how to enhance student learning,
including:
•
•
•
•
•

classroom discussion and targeted questioning
multiple choice questions
application of knowledge and skills in new contexts
hinge questions
extended practice and redrafting

The Teaching and Learning Cycle
It is a mistake to be prescriptive
about how to teach. We teach who
we are, so every teacher must
express his or her own style.
However, there are three essential
elements to consider when planning
and delivering exemplary lessons:
instruction, practice and feedback. It
is not expected that the instruction,
practice and feedback cycle will
feature in every lesson; the learning
journey will certainly follow this
cycle but that could be over one
lesson or a series of lessons. What is
necessary, however, is that students
are regularly given time within
lessons, and for homework, to
practice what they have been taught
in order to make rapid progress.
Instruction is the tool used by the expert teacher to transfer their knowledge to their students. In exploring and
articulating the knowledge within the curriculum and the thought processes of a subject expert we equip our students
to practice effectively. Instruction often takes two forms;

Explanation
Provide students with deep knowledge by explaining clearly and memorably new concepts, related subject
terminology, and how these connect to prior learning. Provide concrete examples and ask questions to check
understanding.
Modelling
Demonstrate how an expert thinks by modelling how to approach tasks. For example, think aloud as you go through a
worked example. Make the process obvious by breaking it down into small steps and highlighting pitfalls to avoid.
Practice provides the space for students to apply their knowledge of the curriculum with increasing mastery until they
are able to communicate as an expert. Expert teachers plan carefully for intentional practice, providing students with
careful guidance as they begin to explore their new knowledge before they are able to practice independently.
Therefore, practice commonly takes one of two formats;
Scaffolded practice
The harder students think the better they will understand and remember what they have been taught; set challenging
work and provide scaffolding and support to make the impossible possible.
Independent practice
Once equipped to do so, students need to work independently, though with clear guidance and feedback. Practice
needs to be challenging and focused so that students are thinking hard about what they are learning.
Feedback is essential if students are to achieve their personal best. It is the tool that expert teachers use to ensure
that students have understood and learned the content of the curriculum and to measure the extent to which their
students are able to communicate this knowledge effectively. Effective feedback should give students;
Clarity
Sometimes students encounter misconceptions. In this situation, feedback helps them think more clearly by
addressing such misunderstandings and misconceptions.
Motivation
Using feedback to motivate students requires skill. Unless feedback relates to a known goal, the risk is that students
attribute failure to a lack of ability. Feedback must be concrete, specific and motivating, and useful in helping students
reach their goals.

The ‘Ten Emmanuel Essentials’ present our expectation of what will happen in all of our lessons. They are grounded
in evidence and aid staff in providing the climate in which students can make rapid progress.

What is assessment?
Assessment is the term used to describe the gathering of information on student learning and progress. Effective
assessment will help us to gain better information, to make better decisions about student learning so that our
students can make better progress.
Assessment is the tool used to measure student learning; we have to be careful not to get this the wrong way around.
Instead, we should see assessment as the means by which we work out where students are progressing throughout
our intended curriculum. Without assessment we will not be able to grasp where students are in comparison to where
we want them to be. Without feedback the effectiveness of assessment is dramatically reduced.

Why assess?
The main purposes of assessment are:
1. To generate accurate information on students’ knowledge, skill or understanding of the curriculum.
2. To inform future teaching and learning.
3. To retrieve prior learning, helping students “make it stick” and understand how future knowledge fits in with
the previously learned body of content.
4. To hold students to account in mastering the curriculum.
5. To support communication with parents.

What are the building blocks of expert assessment?
Expertly constructed assessments produce high quality information that can be trusted to inform our decision-making
processes. The information provided by great assessment promotes learning by measuring students’ capacity to
retrieve knowledge and their ability to apply this as experts.
All assessment will:
1. Have a clear purpose in mind; all assessments, whether they are a hinge question in a lesson or an annual
exam need to have a rationale to support them.
2. Be valid; this term is used to describe the degree to which an assessment provides information that we can
trust.
3. Be reliable, producing information that can lead us to make conclusions about the level of student learning
and our future planning with confidence.
Heads of Department are responsible for ensuring that student progress in their subject is regularly and effectively
assessed. This could be through the following means;
•
•
•
•

Multiple Choice Questions
Core Assessment Tasks completed by all students in a cohort
Comparative Judgment
Extended end of half term or term written assessments

‘Formal’ assessments in departments should provide a measure of;
•
•
•
•

The learning of the body of knowledge covered in a students’ phase of learning, be that key stage 3 or 4,
The ability of students to apply this knowledge effectively,
Where appropriate, student misconceptions and which areas of the curriculum teachers should revisit,
The appropriateness of setting, and whether additional support or intervention are required.

These assessments should not be given a grade. Instead, they should provide insight into student progress and inform
teacher action in anticipation of annual examinations. Heads of Department will track progress in these assessments
and, working alongside teaching staff, create action plans for teaching groups in light of the information provided.

Expert Marking and Feedback
Evidence suggests that feedback leads to students making significant gains in student progress. However, this is only
the case if feedback leads to student action.
Staff are responsible for ensuring that all students in their groups receive regular feedback. This will vary from
department to department in light of the different teaching loads. There is no requirement to mark class notes.
The regularity and effectiveness of this feedback will be demonstrated by;
• Student responses to feedback in green pen.
• The progress of students in teaching groups over time, with a demonstrable improvement in the quality of
student work.
Staff are responsible for giving a clear rationale as to why a piece of work is being completed, and how it will be
assessed. To provide regular, meaningful feedback, staff should use the ‘Four Quarter Marking’ model in approaching
feedback in exercise books;
•Whole Class Feedback
•Targeted Marking
•'Traditional' deep
marking.

Detailed
Marking

•Identifying
misconceptions.
•Informing future
teaching; do we
need to 'reteach'?
•Monitor
presentation and
maintain high
standards.
•Highlight errors in
punctuation and
grammar.

Skim

Self
Assessment

Peer
Assessment

•Shared and clear success
criteria.
•Student checklists.
•Provide model answers
for students to 'bench
mark' against.

Evidence suggests that grading individual pieces of student work – either with a GCSE grade or a score out of 10 – is
ineffective, and can be counter-productive. The purpose of marking is to provide students with feedback on how to
improve and to motivate them to action. Grading does not achieve either of these purposes for all students. Staff can
use their discretion in this area but do not have to grade or score a piece of work on each occasion.
Areas for improvement should avoid the pitfall of being more of a ‘post mortem’ than a ‘treatment plan’! They should
be actionable by the student with minimal guidance from staff and lead to an improvement in the quality of student
work. Time should be given in lessons for students to respond to feedback.

Agreed terminology

The use of agreed terminology is essential to ensure that students, staff and parents are able to quickly interpret the
information that they are presented with. It is also important to ensure that any information presented is reliable and
not misleading. Therefore, a trajectory grade may only be provided following annual examinations and percentages
should not be used. For all other assessments students will be provided with the mark awarded to them and the
maximum marks available. It may be valuable to give a GCSE or A Level ‘level’ where this relates to the exam board
mark scheme.
In addition, homework is given a score of one to four, where ‘one’ marks an outstanding piece of work and ‘four’ is
unacceptable and the task must be redone. Staff should record the scores given to their students and report the
modal score in the interim report. Where appropriate, homework can also be given an individual mark although this
is not a requirement.

What is Formative Assessment?
Formative assessment is the term used to describe any action taken by a teacher to gain information on student
progress. It is an essential tool for the teacher to discern whether or not a student is ‘performing’ or ‘learning’.
Collaborative Planning of Formative Assessment

Evaluate & improve assessments for
future use

Evidence suggests that formative assessment functions best when it is designed collaboratively, identifying a shared
purpose and relevance to the curriculum.
Curriculum Planning;
As individuals and as teams we plan our curriculum, and where in the curriculum we need
to assess to promote student learning.

Assessment Design
As individuals and as teams we plan our assessments. This is often most effective when
completed collaboratively.

Assessment & Analysis
We complete the planned assessment with our students, investigate the outcomes and
weigh whether or not it has performed its intended purpose.

The following tools are effective ways of assessing the depth of student learning through the course of a series of
lessons;
1. Hinge Questions
A ‘hinge question’ is designed to,
o Provide the rapid and easy collection of information from students,
o Where incorrect responses assist the teacher in diagnosing student misunderstanding,
o And correct responses support the “reasonable inference” that students understand the
concept being assessed.
2. Exit Tickets
Exit tickets are one tool that we can use to measure student learning and identify misunderstanding. Exit
tickets need to,
o Summarise the lesson’s focus

o
o

Be able to be completed swiftly
Be able to be analysed quickly

One way to encourage exit tickets to be swift to answer and assess is to standardise the format of the
answers given through a multiple choice question.
3. Low stakes/no stakes testing as intentional retrieval practice (inc. the use of MCQs in this area)
More able sets may grow restless at what they perceive to be the ‘overlearning’ of content, but research
emphasises the value of over-learning to develop mastery. Multiple choice questions provide the
opportunity to test a range of knowledge with the ability to gain feedback quickly for both staff and
students, as do the use of tools like ‘Triptico’.

Homework
Homework should be:
Purposeful:
•

•
•
•

It allows for the delivery and assessment of student progress through the curriculum by the teacher in lessons.
Priority can therefore be given in homework to the consolidation, extension, and application of the curriculum
as well as written assessment on occasion. This in turn enables students to make greater academic progress.
It encourages wider reading and research into relevant aspects of the curriculum.
It teaches students effective time management and discipline outside lessons.
It allows for extended pieces of work to be completed and assessed.

It is up to individual departments to decide on what type of homework is appropriate for a particular subject and topic,
ensuring that any homework set aids students’ academic progress and is line with the principles outlined in the
Teaching, Learning and Assessment section within Excellence in the Curriculum.
Manageable:
•
•

It is not too onerous a burden on students – students should have time for family, friends, co-curricular
activities, and activities beyond Emmanuel College;
It is not too onerous a burden on teachers – the setting and marking of homework in whatever format is
appropriate can be undertaken within a teacher’s working week.

HODs co-ordinate the homework set for their respective subject. Departments integrate homework into their Scheme
of Work, ensuring that any homework is ‘purposeful’ according to the principles above.
Each lesson is structured to leave sufficient time to set homework and for it to be clearly recorded in students’ personal
study files. Homework is always set when it is meant to be set according to the homework timetable. If there is an
exceptional circumstance when it is not set, students write NONE SET in the relevant section in their study file and the
teacher provides an explanation as to why homework is not set.
Students complete homework to their personal best and complete it within the time frame set by the teacher.
Homework is given a score of one to four by a teacher, where ‘one’ marks an outstanding piece of work and ‘four’ is
unacceptable and the task must be redone. Teachers record the scores given to their students and report the modal
score in the interim report.
Aside from the one to four score, how homework is marked is decided by the teacher and their department and is in
line with the principles outlined above in the ‘Expert marking and feedback’ section. For instance, where appropriate
homework is given an appropriate mark, grade or level, but this is not a requirement.

In Years 7-9, there is a two-week homework timetable. Maths homework is set twice a week. English, Science,
Technology and MFL (and Latin if appropriate) homework is set once a week. All other subjects have homework set
once a fortnight.
Until February half term, however, Year 7 have a reduced homework timetable. They are set Maths homework twice
a week, and English, Science and French homework once a week. No other subject sets homework during this first
term and a half, aside from revision for assessments. From February half-term onwards, the Year 7 homework
timetable is the same as Year 8 and 9.
Each piece of homework normally takes up to 30 minutes to complete. Homework that takes substantially longer than
30 minutes should be set across two pieces of homework.
As well as the standard homework timetable, MFL and Latin set continuous vocabulary learning homework. Years 7-9
students are also encouraged to participate in regular reading through the Accelerated Reading Scheme. There are
opportunities for co-curricular activities organised through College, including sport, music lessons and other clubs. All
students are encouraged to take part in such co-curricular activities and to learn a musical instrument.
In Years 10 and 11 (and Year 9 after the ‘early start’) each piece is extended to last up to 40 minutes and students
receive two tasks per week in each examination subject taken. Sixth Form students expect to receive homework after
every lesson, and teachers are advised also to set specific work for independent study periods.
Students who struggle with completing homework are supported. This support consists of Homework Club (for Years
7 and 8), and after College homework support, which is predominantly for students in Year 9, 10 and 11. Students can
voluntarily join these supports, or are nominated via the Head of School.
Other tailored forms of support are available for students and are put in place following intervention from the Head
of School, working closely with HODs. Any student who receives 5 or more homework detentions a term is likely to be
placed on some form of homework support. The Heads of School regularly meet with students and parents in order
to help support students in their completion of homework.
The consequences for students if homework is not completed are detailed in the Behaviour and Discipline Policy.

Targets, examinations and analysis
Accurate academic target setting, construction and marking of examinations and analysis which fosters a culture of
high expectations, accountability and self-evaluation
Our starting point is the belief that all students are created with intrinsic and equal value and should not experience
inequality of opportunity, because of their background. A student’s background, particularly when it may be described
as disadvantaged, must not become a self-fulfilling prophecy for teachers or an excuse for students.
We seek to ensure that all students reach their full potential. Furthermore, we believe in the uniqueness of each child
so recognise and understand that the potential of each child is different and that levels and types of achievement will
be diverse and varied. We seek to emphasise that students will achieve more than they think themselves capable if
all aspects of the teaching and learning process are exemplary.

Setting and reviewing target grades
We use keys stage 2 (KS2) SATs as the primary means by which to identify potential, in line with this being used by the
DfE to measure student progress at GCSEs. In creative subjects and in PE, diagnostic information is used to a greater
degree to establish stretching but achievable targets.
The purpose of the academic target is to communicate a notion of potential to students, parents and teachers. The
target should be ambitious, but achievable through hard work and commitment. Given the ambitious nature of the
target grades, we only react strongly in earlier years with students who are two or more grades adrift of their target.
In the event that students exceed their target in their annual exams we would raise the target for the following year.
Students who sat reformed KS2 tests from June 2016 onwards receive a standardised age score in maths, English and
overall. In absence of published national benchmarks for expected attainment by GCSE, we set targets that seek to
maintain our history of outstanding achievement. Each year we may make small adjustments to the boundaries for target
setting in order to ensure targets are robust, ambitious yet achievable. For the 2018 intake onwards, we introduced a
minimum CAT score at each target grade boundary. Where both criteria are not met, a student is set a target that is one
grade lower.

Table 1: How reformed Key Stage 2 SATs are used to establish GCSE targets
Reading SAT
score 2016
intake
<93

Reading SAT
score
2017 intake
<95

Reading SAT score
2018 and 2019 intake

Emmanuel GCSE Target
(for English targets only)

<95

3

93-98

95-98

95-98 (and CAT verbal >=85)

4

99-104

99-104

99-104 (and CAT verbal >=98)

5

105-106

105-108

105-108 (and CAT verbal >=102)

6

107-111

109-113

109-113 (and CAT verbal >=110)

7

112+

114+

114-117 (and CAT verbal >=112)

8

118+ (or CAT verbal >=140)

9

*used to set targets in all subjects excluding English and maths

Maths SAT
score
2016 intake
<94

Maths SAT
score
2017 intake
<95

Maths SAT score
2018 and 2019 intake

Emmanuel GCSE Target
(for maths targets only)

<95

3

94-99

95-100

95-100 (and CAT quant >=85)

4

100-104

101-104

101-104 (and CAT quant >=98)

5

105-107

105-107

105-107 (and CAT quant >=107)

6

108-110

108-110

108-110 (and CAT quant >=108)

7

111+

111+

111-117 (and CAT quant >=111)

8

118+ (or CAT quant >=140)

9

Average SAT
score 2016
intake
<94

Average SAT
score 2017
intake
<94

Average SAT score 2018 and 2019
intake
<94

Emmanuel GCSE Target
(for targets in all other
subjects
3

94-99

94-100

94-99 (and CAT mean >=85)

4

100-104

101-105

100-104 (and CAT mean >=99)

5

105-107

106-108.4

105-107 (and CAT mean >=106)

6

108-111

108.5-112

108-111 (and CAT mean >=108)

7

112+

113+

112-117 (and CAT mean >=109)

8

118+ (or CAT mean >=130)

9

All students who took the legacy SATs are given targets which represent at least 4LOP from KS2, and some students
are allocated a more ambitious target.
Table 2: How legacy Key Stage 2 levels are used to establish GCSE targets
KS2 Level

Emmanuel GCSE Target

2

3

3c, 3b

4

3a, 4c,

5

4b, 4a

6

5c, 5b

7

5a

8

Annual Internal Examinations
Annual exams provide a measure of:
•
•
•
•
•
•

the learning that has taken place since the last internal examinations;
how well students are doing in relation to their target grades;
the appropriateness of setting;
whether additional support and intervention is required;
the progress and performance of particular teaching groups and principal subgroups within the cohort;
how well individuals, departments and the College as a whole is likely to perform at GCSE/A Level.

A good annual internal exam should:
•
•
•
•
•
•

Assess the full curriculum studied from one milestone (e.g. the start of KS3, the start of GCSE courses).
Give all students the best possible chance of success by avoiding using an inappropriate reading age, or material
that is not directly relevant to the subject in questions.
Target the capacity of students to apply their knowledge as experts. At Key Stage 3 this may or may not result in
examinations written in the ‘style’ of the GCSE exam papers in that subject.
Be subject to regular review to ensure that the quality of the papers being used each year remains high.
Aim for as high a number of marks available as possible in the time given. The more marks available on a paper,
the greater the likelihood of the reliability and the accuracy of the assessment.
Be set based upon an understanding of the knowledge, skills and understanding that students should be able to
demonstrate at this stage to be on a trajectory towards each grade, not simply on how students in a particular
year have performed in the past.

•

Produce a differentiated, well-spread set of results for the students, with sufficient granularity to enable trajectory
grades to be allocated accurately across the ability range;
Inform both teacher and student as to progress made, the strengths and weaknesses of a particular student and
what therefore students should focus on in the future;
Be subject to regular review to ensure that the quality of the papers being used each year remains high.

•
•

It is helpful to use agreed terminology in relation to the annual examination process. Trajectory grades
describe both the present achievement of a student in a subject, and the GCSE grade that this level of
performance indicates a student will achieve at the end of year 11. Trajectory grades should only be
measured and discussed in the aftermath of annual examinations in years 7-10.
In years 11 and 13 students sit ‘trial examinations’ which lead to a ‘trial exam grade’. These grades are
different from a trajectory grade as they identify the grade a student would receive against the most recent
set of external exam board grade boundaries. In year 11 this leads to predicted grades which aid the
targeting of school and department level intervention, in addition to any other information available to staff.
It is important to note the following additional points relating to the internal examinations process:
1.

2.

3.

There is no requirement for the exam to be set out of 100 or for percentages to be used at any stage in the
process. Students should be provided with their raw score and a fine grade and care taken to explain how the
fine grade has been produced.
Grade boundaries should be set based upon an understanding of the knowledge, skills and understanding that
students should be able to demonstrate at this stage to be on a trajectory towards each grade, not simply on
how students in a particular year have performed in the past.
The maximum mark will always be awarded a fine grade 9.9 to indicate that it is the best possible grade within
the top band.

It is best practice to collect question-by-question data from as many assessments as possible. This increases the
quality of the information provided and can inform more accurate analysis, leading to more effectively targeted
actions. Therefore, at Key Stage 4 all departments will collate their examination data on an item-by-item basis.
The Assistant Vice Principal (Staff Development and Curriculum) will support Heads of Department in analysing the
reliability of their assessments and Cluster Leads will support the implementation of agreed actions.

Analysis
The purpose of analysis is to inform action that is sharply focused and effective. We seek to evaluate how successful
each cohort is against nationally agreed measures: Attainment 8, Progress 8, percentage of students achieving the
English Baccalaureate and progress and attainment in English and maths. In addition, we monitor each cohort, student
sub-groups and individual student against the key ‘scorecard’ measures, and each department and teaching group for
progress against target and progress compared to other subjects.
It is important information for classroom teachers to be aware not just of the RfL and trajectory grade provided by
them for the most recent report, but how the trajectory grade compares with the student’s target grade. All teachers
should know who in their class is working at two or more grades below target and who is demonstrating concerning
RfL.
Analysis at a department level should ensure that intervention is taking place with all students who are working two
grades or more below their targets, that there is no unhealthy variation in performance against target between
teaching groups, that key sub-groups are not producing results that would indicate a gap in performance, and that
that the quality of homework being produced is high. The value of analysis of interim data should not be
underestimated and while analysis of topic tests and homework mark averages is an essential complement to this,
much of the above can be achieved by careful scrutiny of the interim report data for each subject.

Published analysis
At key points throughout the year analysis is published by the academic office for the purpose of action planning.
Internal examination dashboards are produced following each annual internal exam, alongside a report written by the
Head of School summarising results across the whole curriculum. Results dashboards are also produced for each
subject following external examinations, which, as well as grading the results against set criteria, reviews the accuracy
of predicted grades and seeks a reflection by each of Head of Department as to the strengths in teaching and learning
as well as opportunities for development. These publications serve as the basis for discussion in the post-exams
analysis meetings held during September each year. In addition to this, analysis of the data from each interim report
is also published.
A key purpose of this analysis is to identify those students failing to make expected progress or demonstrating poor
responsibility for learning. In addition to this, analysis seeks to understand where there may be unhealthy in-College
variation between teaching groups or subjects, or a concerning gap in performance between key student sub groups.

Communication with parents
Communication between home and school is essential. There are a number of tools for quality communication
including informal approaches as well as the more structured process of reporting. Reports should communicate
accurately where students are, both in terms of character development and in terms of academic progress. They
should motivate students to improve by providing clear manageable next steps, and serve to celebrate achievement
where appropriate. The development of character specifically relating to responsibility for learning (intellectual
discipline in the Sixth Form) is given prominence in the report, academic data being predominantly communicated in
a statistical format. Historical information is included on each report so that changes from year to year can be clearly
seen. Reports are shared with students and parents electronically via the parent portal and in print.

Termly score card
At the end of each term, or with the annual report, we produce a ‘scorecard’ for each student which is published to
parents. The purpose of the scorecard is to present important summary data in a visual way that makes clear to
parents, students and staff where there are strengths and areas for development. Presenting and then analysing the
data in this way allows incisive and consistent intervention to take place and supports the maintenance of a culture of
high accountability and the pursuit of excellence. The score card colour codes the key measures, indicating strong
performance in green, satisfactory performance in amber and a more serious concern in red. A key is provided which
enables students, staff and parents to better understand the colour coding:
Spring scorecard
2.6
2.4
Responsibility for
Homework effort
learning
Number of merits this term: 2

0.00
Detentions per
week

94.1%
Attendance

1
Punctuality (number
of times late)

Attendance

Punctuality

97% or higher

<3

Homework effort

Green

Responsibility for
learning
1 to 1.5

1 to 1.5

Detentions per
week
0

Amber

1.5 to 2.5

1.5 to 2.5

0 to 0.3

93% to 97%

4 or 5

Red

2.5 to 4

2.5 to 4

0.3 or higher

Lower than 93%

>5

Annual Reports
The annual reporting cycle is designed so that Year 7-11 and Year 13 annual exams are staggered throughout the year.
The main events within a single exam and reporting cycle are shown below. Each cycle takes about 11 weeks, with
students receiving results and a detailed annual report from their teachers three weeks after the last exam.
Overview of key events in the reporting cycle for a single year group

Publish exam timetable
and revision booklet

6 weeks

Exams start

1-2
weeks

Exams end

10
days

Results analysis
provided to Head of
School and sumary
report written for
Principal

Same
day

HODs quality check
subject comments and
tutors commence
writing summary
comments

1 day

Deadline for completed
subject comments and
student self-evaluation

6
days

Deadline for tutor
summary comments
and any changes to
subject comments

1 day

Reports published to
students and parents

Written comments
Written comments are intended to inform parents and to motivate students to improve. Comments and targets for
improvement should relate, on the whole, to responsibility for learning (intellectual discipline in the Sixth Form).
Teachers should ensure that comments are:
•
•
•
•

written in good English, with spelling, punctuation and grammar carefully checked
individually crafted for each student (not copied and pasted from another)
clear and unambiguous
not in contradiction to the data on the report

It is important to avoid criticism of elements of a student’s personality. Here we must recognise the difference
between character (the moral behaviour that a student can change) and their personality (aspects of themselves that
they are not equipped to modify to any great extent). Recognition that students express enthusiasm and engagement
in different ways is essential to providing feedback that students will recognise as accurate and motivating.
Teachers should ensure that targets also focus on responsibility for learning and are clear and specific. It is important
that students know and understand exactly what they are being asked to do in order to improve, and targets should
therefore as far as possible, be SMART (specific, measurable, realistic, timed, achievable).

Tutor comments
The tutors comment should draw together common themes from the individual subject comments and highlight
strengths and weaknesses from the scorecard. A member of staff from the Senior Management Team will ask to see
students whose reports are of particular concern. The top performing students in each year group for responsibility
for learning, academic achievement or performance against target are invited to a celebratory lunch with the Principal,
Vice-Principal and the appropriate Head of School.

Parents’ Evening
Annual reports are issued in advance of the annual parents’ consultation evening and will form the starting point for
that consultation. Each meeting with parents should consist of:
1.
2.
3.
4.

A greeting (stand, shake hands with parents and students, ensure names are known)
A brief conversation establishing that the comments within the RfL section of the report are understood
Specific feedback from the teacher relating to academic work produced during the year highlighting strengths as
well as areas of improvement (it is likely that the exam will be discussed here)
Specific actions that the student can begin to work on immediately

Academic intervention
Yr7-10
The annual exam is the starting point for College level academic intervention. Following an annual exam, the Head of
School writes an initial exam analysis, looking at general trends and results across the whole cohort. A meeting then
follows between the Head of School and Vice Principal, in which relevant action points are noted. These actions are
passed on to the Cluster Leads, who meet with each HOD. These meetings look at the overall results for the
department, results by set, sub-groups of students and also individual results. On occasion, the Cluster Lead and HOD
meetings are joined by the Head of School and/or the Vice Principal.
Any student who is 2 or more grades below target is then subject to a specific academic action plan that is agreed
between the HOD and Cluster Lead. Other actions as a result of the meeting could include specific supports for subgroups, sets or teachers. These actions are agreed, written up and passed back to the Head of School, who will review
the actions every couple of months.
It is expected that all necessary meetings happen and actions put in place within a month of the annual exams being
published.
All students subject to academic action plans are recorded centrally by Heads of School, along with the actions.
Academic action plans need to be tailored and therefore specific to the student in question and have relevant points
that will aid a student’s mastery and assessment of the relevant curriculum. It cannot, for instance, just involve a
student staying after school more; it has to involve a focused approach that pinpoints where a student needs more
academic support and how that academic support is delivered. It could involve parental meetings with relevant staff.
In the case of Year 10 the Head of Upper School and Vice Principal will work closely with the Cluster Leads to pre-empt
concerning trends prior to the annual exams. Some students who need more support, as indicated by assessments,
homework effort or work in lessons, will be subject to a specific academic action plan by the end of the first half term
of Year 10.

Yr11
Following the Year 11 rehearsal exam, the Principal, Vice Principal, Head of School and Cluster Lead meet with every
HOD. These are formal meetings, prior to which every HOD is expected to complete in detail exam analysis on every
set, including action plans for improvement.
Subsequent to the meeting, any students who require extra academic support are placed on the Year 11 compulsory
after College support system. This involves the Head of Upper School working closely with HODs to decide which
students need compulsory support and which evenings they stay back, and how to avoid clashes between subjects.
The compulsory supports are then published to students and parents
These supports are not designed to be a means by which the curriculum is delivered for a second time, but are tailored
revision and ‘top-up’ sessions targeting specific areas in which students need support, either in their mastery of the
curriculum or relevant skills in relation to assessment and exam practice.
Other forms of support might be agreed for teachers, students, sets or sub-groups as a result of the formal exam
meetings.

Departmental academic Support
As well as support as a result of an annual exam as detailed above, departments and teachers should routinely put in
place tailored academic support after every form of assessment. This is part of the normal diet of excellent teaching
and is central to the College’s commitment that all students should be supported in achieving their personal best.

Cluster Leads should routinely meet with the HODs in their cluster every two weeks. A key facet of these meetings
should be analysing recent assessments and a discussion on what is being done to support those students who are not
achieving their target grades.

Yr12 and 13
Sixth Form students are formally assessed every six weeks with part or a whole of an A Level exam (or modular
assessment in the case of BTECs), which is marked, as much as possible, to A Level standard. This results in students
being given a trajectory A Level grade (following consultation with the Cluster Lead) based on their performance in
each of their subjects and is the trigger for academic intervention. Each assessment is communicated with parents,
along with an Intellectual Discipline score.
After each 6 weekly assessment:
• The Cluster Leads meet with HODs and using the Year 12 tracker review the grading criteria for their subject
and grade their subject(s).
• The Cluster Lead and HODs then review the progress of under performing students, review the academic
support arrangements that are in place for them and decide whether any student needs to start or stop
Directed Study (DS) or whether the amount of periods on DS needs to be changed and whether academic
action plans need to be started or tweaked.
• The Sixth Form Leadership team, with the Vice Principal as appropriate, then meet with the parents and
students whose progress is most concerning and discuss the specific academic action plans that have been
agreed.
• Students on academic action plans and DS are logged, as are the actions, and are reviewed regularly by the
Vice Principal and Head of Sixth Form.

