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THE DRAMA DEPARTMENT 
Year 10 Drama – Curriculum  

 

GCSE Early Start Scheme – Half term 1 
From May of Early Start to end of the early start. ( a half term)  

Acting Skills Development & Drama terminology  
How do I use vocal skills, physical skills, facial expressions and staging terminology to enhance my acting, create 

character and staging and communicate with an audience? 
Source of 
knowledge From the teacher, GCSE syllabus resources provided and exemplar acting.  
Knowledge 

The aim of this scheme is twofold:  

1. To develop group work skills; Trust, group work 
and physical interaction.  

2. To develop acting skills: vocal, physical and facial 
acting in practical sessions, through improvisation 
and script work, to develop communication of 
character to an audience.  

3. To understand Staging Configuration and Stage 
Directions terminology, through practical 
exploration.  
 

1. Students will develop group work through:  

• trust work, paired blind exercises. 
• Improvisation exercises, spontaneous work 

building confidence and ability think creatively. 
• Group work exercises in improvisation and script 

work in pairs, fours, and full group. 
• Scripted – shared monologue work. 
• Stage Choreography inc. stage combat; trust, hair 

pull, face fist, floor kick etc.  
 

2 To develop acting skills: vocal, physical and facial 
acting in practical sessions, through improvisation 
and script work.   
VOICE: using the acronym: PPPATIE 

• Pitch – adapting the voice use the higher, middle 

or lower registers of the voice to create character, 

age and mood. Through vocal exercises and 

portrayal of different ages. 

Students will apply knowledge 
through practical application of each 
skill, many taught alongside each 
other.  
 
In addition, the early start scheme 
has an end of unit test paper that 
serves to ensure that the work 
completed practically in a 
kinaesthetic way has also been 
consolidated into students learning.  
This terminology is essential to all 
three components of the 8261 GCSE 
course.  
 
 
 
 
Application of skills will take place in 
these focused elements: 
 
1. Improvisation exercises such as 

improv wheel. 
2. Vocal skills and physical 

performance skills through the 
Legal Weapon ll extract.  

3. Physical skills and vocal tone and 
projection through stage 
combat. 

4. Stage configuration and stage 
directions through improvisation 
exercises and stage direction 
games.  

 
 



• Pace – Andy Bowen speech from Legal Weapon ll, 

commentator style, pace in delivery, cue pick-up 

and expression.  

• Projection – using the vocal chords and breath 

control to allow the voice to be heard in differing 

levels, including audible stage whispers. 

• Accent – Blood Brothers extract and The Railway 

children. Accents covered: Scouse, RP, Yorkshire 

and Geordie. (RP & Scouse accent sheets. 

• Tone – the emotional range of the voice as 

required by character.  

• Intonation – the rise and fall in pitch of the voice, 

to create interest.  

• Emphasis. Vocal stress on a word, phrase or part 

of a sentence to draw the audience’s attention.  

 

PHYSICALITY:  

• Posture - using physical positioning / expression to 

create character, mood, age and convey that to an 

audience - on stage in a standing sitting position.  

• Gait – as above – expect gait is the use of physical 

expression when moving.  

• Gesture – using hands or head to communicate 

with an audience through learned movements – 

e.g. thumbs up + positive / good.  

• Facial expression; use of the ‘brow, eyes and 

mouth to create an expression of mood / 

character facially.  

• Eye contact; sustained, broken or fleeting eye 

contact and what is communicates to an audience.  

• Proxemics / Spatial Relationships. The use of 

positioning of characters on stage to establish 

relationships between characters for an audience. 

Intimate proxemics would indicate a close familial 

connection or a partner, or love interest. It could 

also with the right expression mean ‘colluding’. 

 

3 To understand Staging Configuration and Stage 
Directions terminology, through practical 
exploration. 
STAGING CONFIGURATIONS: 

• Proscenium / studio ‘end on’ Restoration style 
arch over stage / in a studio space no arch – yet 
the audience position is the same – one block of 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Application of skills will take place in 
these focused elements: 
 
1. Improvisation exercises such as 

improv wheel. 
2. Vocal skills and physical 

performance skills through the 
Legal Weapon ll extract.  

3. Physical skills and vocal tone and 
projection through stage 
combat. 

4. Stage configuration and stage 
directions through improvisation 
exercises and stage direction 
games.  

 
 
 
 
 
 
 
 



audience facing the stage. Definite division 
between acting space and audience space.  

• Traverse – a long catwalk style stage – with 
audience sat on 2 sides facing each other. 
(Traverse from the French traverser – to cross or 
to walk across.)  

• Thrust – stage protrudes out into the audience 
who sit on three sides of it.  

• In the round – stage is central and the audience 
sits all ‘around’ the stage.  

• Stage Directions: Devising the stage into 9 distinct 
areas: Centre Stage, Stage Left, Stage Right Up 
stage and down stage.  

Students will complete an end of unit test on the 
techniques and illustrate their written understating of 
their practical work.  

TEST 1:  Stages, Stage Direction and the skills of an actor.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Retrieval and understanding of 
these skill will take place in this test 
paper.  
 

Vocabulary 

Group work, trust, responsibility, scripted work, improvisation work. Acting skills; vocal, physical 
and facial expression. Vocal pitch, pace, projection, accent, intonation and emphasis. Physical 
posture, gait, gesture, facial expressions; brow, eye contact; sustained, broke and fleeting. 
Proxemics / spatial relationships. Stage configuration; proscenium stage, ‘end on’ thrust stage, 
traverse staging, ‘in the round’. Stage directions: stage left, stage right, centre stage, up and down 
stage, rake, wings. Etc.  

Assessment 
Focus  

 Students are assessed using the AQA assessment objectives as below. Assessment in the early 
start half term is continual.  
 
Specific assessment tasks include: 

• Group work skills and RfL in the trust, stage combat and improvisation work.  
• Use of vocal skills and physical performance in front of an audience in Legal 

Weapon ll group scripted performance.  
• Physical application of skill in ‘stage combat’  
• Ongoing assessment of student’s participation, energy levels, contribution to the 

lessons and their acting skills.  
• Final unit test focuses on assessing depth of learning in practical lessons. Written 

test paper – one lesson (50 min) test paper.  
 
Homework’s also support consolidation of learning for the final unit test paper.  
Drama Homework’s / worksheets: 

• Stage Configuration / Stage directions sheets / Voice / face / body sheets revision. Line 
learning of the scripts used. Accent practise and testing.  

 



 
 
 

Year 10 GCSE Scheme – Autumn term and spring half term 1 
Component 2: Devising Drama (practical) 40% of the course.  

1. How do I use a stimulus and improvisation to devise an original piece of drama?  

2. How do I structure this devised piece so the plot is accessible to my audience? 

3. How do I fully utilise my learnt knowledge of vocal skills, physical skills and facial expressions 

to create and perform my devised drama, engage with and communicate with an audience? 

Source of 
knowledge 

From the teacher, GCSE syllabus resources provided, chosen stimuli and exemplar GCSE devised 
pieces from previous cohorts.  

Knowledge The aim of this scheme is twofold:  

1. To develop devising skills using stimulus and 
improvisation; spontaneous and polished. In 
addition to further develop acting skills in all 
improvisation exercises.  

2. To learn the techniques that can structure a 
devised piece and implement them in their 
improvisation work  

Students will develop plot and story through:  

• IMPROVISATION; spontaneous, understanding 
blocking and accepting, improvisation wheel and 
storytelling teacher led improvisation.  

Students will apply knowledge 
through active participation. 
 
 
 
 
 
 
Students will: 
Actively improvise in pairs 
experimenting with blocking and 
accepting the improv. 
Actively improvise using teacher led 
given characters and situations. 
Rotate in the improv wheel to work 
with everyone in the group.   



Improvisation Key structuring techniques will be taught, 
learnt and explored practically using improvisations 
developed: 

• Freeze 

• Thoughts leading to thought tracking 

• Audience address; delivering monologue; eye 
contact, pitch and varied intonation.  

• Decision making – conscience and circle of 
conscience.  

• Split scenes 

• Flashback – link line 

• Synchronised choreographed  

• Holding Form – recurring scene 

• Non-verbal communication 

NB students will receive a revision sheet with all of the 
above techniques explained.  

Students will complete and end of unit test on the 
techniques and illustrate their written understating of 
their practical work.  

TEST 2: Structuring an Improvisation.  

Students have now accomplished questions / aims 2 and 3 
of the scheme. Using thematic content students will now 
explore how to use different stimuli to develop a plotline. 
Students will use 3 stimuli; song lyrics, a poem, and 
pictures.  
 
AQA 8261 GCSE Component 2 requirement:                                        
Introduction of 3 stimuli; theme Secrets and Lies 

1. Poem Hidden secrets – Glen Passman.  
2. Song: Our Lips are sealed – Fun Boy Three.   
3. Images; 3 selected images to create discussion.  

The stimuli can be found in:  

• P:\Drama\GCSE DRAMA\Devising 
Theatre\Year 10 Devising SECRETS 

Exploration of stimuli as a group: 

1. Hidden Secrets Glen Passman poem.  

Abstract and naturalistic delivery explored using the 
‘proverbs’ on the sheet with the poem.  

 

 

2. Song: Our Lips are Sealed – Fun Boy Three.   

 

Use listening skills to spontaneously 
improvise in the teacher led 
storytelling exercise.  
 
Using the developed group story – 
students will work in teacher led 
session learning structural 
techniques.  
 
Students will then work in groups to 
use the techniques themselves. 
Using set structural techniques:  
 
Freeze – thoughts – improvisation – 
freeze – DAA 
 
Freeze – thoughts – improvisation – 
freeze – circle of conscience – freeze 
– DAA. 
 
Following consolidation of the 
techniques. Then develop students 
experience working on ‘split stage.’ 
 
Students will use choral speaking to 
move from one scene to the other, 
or echo or line continuation. Other 
techniques explored.  
 
 
 
 
 
Students will apply knowledge 
through active participation. 
 
 
 
 
 
 
 
 
 
 
1. Hidden Secrets Glen Passman 

poem.  

Whole class performance delivery, 
allocating lines to actors. Exploring 
the meaning behind lines. 
Improvisation inspired by poem 
lines. 
 

file://ecfs002.esf-schools.org.uk/p$/Drama/GCSE%20DRAMA/Devising%20Theatre/Year%2010%20Devising%20SECRETS
file://ecfs002.esf-schools.org.uk/p$/Drama/GCSE%20DRAMA/Devising%20Theatre/Year%2010%20Devising%20SECRETS
file://ecfs002.esf-schools.org.uk/p$/Drama/GCSE%20DRAMA/Devising%20Theatre/Year%2010%20Devising%20SECRETS
file://ecfs002.esf-schools.org.uk/p$/Drama/GCSE%20DRAMA/Devising%20Theatre/Year%2010%20Devising%20SECRETS


 

 

 
3. Images displayed and studied, details of what the 

image conveys to the group noted and used for 
group exploration. Mixed groups choose and 
image and create an improvisation based on the 
collective feedback.  

 

 

Controlled Assessment: Component 2 Devising Drama.  

• Using Student Handbook, students are guided 
through this 1st attempt at Component 2: Devising 
Drama.  

• Students are guided to groups of 4, potentially 5 
to work for a period of 8 weeks on this project.  

• Students choose a stimulus from the 3 offered to 
work on. 

Recorded work is analysed using the GCSE criteria and 
written work is undertaken during the process.  

Devising Log parts 1, 2 and 3 are explored. With part 2 
formally written.  

GRADES achieved are recorded for Year 10 annual 
reports.  

2. Song: Our Lips are sealed – 
Fun Boy Three. Meaning 
behind lyrics; groups given 
specific lyrics to interpret 
through improvisation – 
building characters and a 
short plot using the stimulus. 
 

3. Images - details of what the 
image conveys to the group 
noted and used for group 
exploration. Mixed groups 
choose and image and create 
an improvisation based on 
the collective feedback 

 
 
Students will actively work in a 
group being responsible for their 
learning and achievement as well as 
that of the other group members: 
 and the  

• Devising Process: 
• Choose stimulus 
• Creative group work and 

homework’s to generate 
ideas from the stimulus. 

• Choose idea with most 
potential, create plot ideas, 
casting ideas.  

• Improvise ideas, using 
structural techniques to 
formulate improvisation 
scenes.  

• Work on project for 8 weeks, 
which will take us into the 
new year and then perform 
and record work thus far.  

 

Vocabulary 

Component 2: 40% element of the course. Devising original drama, spontaneous improvisation, 
polished improvisation, storytelling, improv-wheel. Stimulus, stimuli, structural techniques such as 
freeze, thoughts, thought tracking, direct audience address, circle of conscience, angel V devil, 
split scenes, dual storytelling, synchronised movement, choreography, flashback, flash forward, 
plot, storytelling, audience understanding.  
 
Stimuli theme: Secrets and Lies. Song lyrics: “Our Lips are Sealed”, Poem stimulus: “Hidden 
Secrets”, images stimuli. 
 
Group work, trust, responsibility for learning. Acting skills; vocal, physical and facial expression. 
Vocal pitch, pace, projection, accent, intonation and emphasis. Physical posture, gait, gesture, 



facial expressions; brow, eye contact; sustained, broke and fleeting. Proxemics / spatial 
relationships.  

Assessment 
Focus  

COMPONENT 2: The Devising Log 60 marks.  
 

The process of devising the piece will be documented in a DEVISING LOG. The Devising Log 
must comprise three sections, each marked out of 20 marks: 

• Section 1: Response to a stimulus 

• Section 2: Development and collaboration – In this first attempt, section 2 will be assessed 
only.   

• Section 3: Analysis and evaluation. 

COMPONENT 2: The Devised Performance 20 marks 
 

 

Specific Grade criteria and expectation can be found tine the GCSE Students handbook, which 
you will received when you start the course.  

 

 
 

Year 10 GCSE Scheme – Spring Half term 2 and summer full term  
Component 3: Texts in Practice (practical) 20% of the course. EXAM 

1. How do I choose two challenging extracts to perform from a scripted play that will allow me to 

achieve my personal best in this examined GCSE performance?  

2. How do I fully utilise my learnt knowledge of performance skill to perform my examined 

scripted extracts to communicate my dramatic intentions to an audience? 

Source of 
knowledge 

From the teacher, GCSE syllabus resources provided, a variety of challenging scripts for different 
periods (see list) and exemplar GCSE devised pieces from previous cohorts.  

Knowledge The aim of this scheme is prepare students for the 

scripted exam worth 20% of their GCSE.  

Students must complete two assessment tasks: 

• Study and present a key extract (monologue, 
duologue or group performance) 

• Study and present a second key extract 
(monologue, duologue or group performance) 
from the same play. 

• Each extract performance is marked out of 20, 
totalling 40 marks.  

 
 
 
Students will apply knowledge 
through practical exploration of the 
scripts.  
 
Detail on next page.  
 
 
 
 
 
 



The full focus of this exam is on acting skills, interpreting 

and creating characters and conveying their chosen 

dramatic intentions to the audience.  

Students will be presented with a selection of scripts and 
will have the opportunity to explore them. The scripts used 
will be suited to the gender balance and the ability of the 
group. The following plays have the correct challenge 
needed for this unit:  

• The Curious Incident of the Dog in the Night-Time 
Written by Mark Haddon, adapted by Simon 
Stephens.  

• The Long Road by Shelagh Stephenson  
• The Memory of Water by Shelagh Stephenson  
• Billy Liar by Waterhouse / Hall             
• Too Much Punch for Judy by Mark Wheeller 
• Legal Weapon ll by Mark Wheeller 
• Antigone by Roy Williams 
• The House of Bernarda Alba by F G Lorca 
• Two by Jim Cartwright 
• The Dumb Waiter by Pinter  
• Car from Street Trilogy by Chris O’Donnell  
• My Mother Said I Never Should by Charlotte 

Keatley.  
• Blue Remembered Hills by Dennis Potter 
• The Importance of Being Earnest by Oscar Wilde 
• A Midsummer Night’s Dream   William 

Shakespeare 
• Animal Farm by Peter Hall  
• Bouncers by John Godber 
• Abigail’s Party by Mike Leigh 

Should students have studied plays in LAMDA they think 
are suitable – these are also permissible if they have the 
right criteria.  

Students are taught the following aspects in relation to 
script choices.  

• Casting and how well the role fits them, in terms 
of playing age, character requirements for 
example; intimacy, extremes of emotional 
performance.  

• Choosing the play not the partner. Students are 
encouraged to work on a play that motivates 
them. 

• Students are taught the basics of Stanislavskian 
and Brechtian Technique. In addition, they work 
on genre, acting style, period, cultural, social and 
economic context, plot, act and scene, character, 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students apply knowledge through:  
 
 
Casting exercises using their peers. 
Playing age, casting type. Using a 
chosen extract – the students mock 
audition and cast the best actors for 
the role firstly on aesthetics, then on 
acting ability and interpretation for 
the extract.  
 
 
 



Dramatic Irony, climax and denouement. All using 
script. 

Stanislavski: Naturalistic acting, creating a ‘truthful’ 
performance. Using the Given Circumstances that the 
playwright creates for the character; the age, gender, 
family, social, cultural and historical background of the 
play. Dividing a script into units and creating character 
objectives. Staying in character at all times; using circles of 
attention – never breaking the ‘fourth wall’  
 

Brecht: Non-naturalistic acting, a sense of acting not 
‘being’ the character. Theatre with an epic message, 
stylised theatre using nonstandard stage configurations 
and lighting. Theatre that makes an audience ‘think’. 
Theatre that constantly breaks the fourth wall and directly 
addresses the audience.  

 

 

 

Component 3: Texts in Practice: 20% of GCSE formal 
exam.  

At this point the Student Handbook is used for reference to 
continually be looking at the suitability of extracts within a 
play and the timings of those extracts as students begin to 
form their groupings, guided by the teacher.  

Students work with their partner, the GCSE Drama 
Assistants and the Teacher to make decisions on:  

• Casting the extract for best assessment 
outcome.  

• Suitable starting and finishing points of 
extracts – to ensure that AQA minimum times 
re met and that there is equal challenge for 
each candidate  

• Staging, blocking, proxemics, creative ideas for 
set. 

• Stanislavski or Brecht approach to their acting.  

• Full use of performance skills to create 
character and fulfil dramatic intentions.  

• Line learning techniques 

• As the end of the year draws near – 1 of the 
extracts will be near completion.  

Summer homework will be in depth line learning, staging 
preparation of extract 2 and refinement of DI statement 
for extract 1.  

 
 
 

 
Extracts from naturalistic plays such 
as The Memory of Water and Billy 
Liar.GC are explored and collated, 
reference to period and setting and 
how these plays demand developed 
truthful character. Small script 
sections broken down into unit.  

 
Extracts from Wheellers’ Legal 
Weapon ll and Too Much Punch for 
Judy are explored. Audience address 
being the main focus; moving from 
character work to narration and 
breaking the ‘fourth wall.’ Stylised 
physical work is also explored here.  
The Curious Incident is used to work 
in ‘thrust’ stage configuration, with 
choral speaking and ensemble 
performance.  
 
 
 
Students work in pairs / threes of 
their choosing (with guidance from 
the teacher) on their chosen play.  
 
They apply knowledge learnt 
through suitable casting and 
decisions on extract length and 
challenge.  
 
In addition, they make collective 
decisions on all staging and acting 
work. Guidance is available from the 
teacher- but direction is not.  
 
Students at this point write their 
dramatic intentions for each extract 
based on their initial interpretation 
and staging ideas.  
 
NB: This is the additional criteria 
that the examiner will mark them 
on.  
 

Vocabulary 



Component 3 – Scripted exam (20% of GCSE). Key extract, dramatic intentions, casting, genre, 
period, social, cultural, historical context, plot, act and scene, character, Dramatic Irony, climax 
and denouement. Acting style: Brecht or Stanislavski. Naturalism, Given Circumstances, units of 
conversation / action, objective. Brecht; epic theatre, stylised, message, stage configuration, 
choral work, movement, montage, direct audience address, breaking the fourth wall, ‘act not be’ 
encouraging and audience to think. Staging, blocking, proxemics, line learning techniques.  

Assessment 
Focus  

 Students are assessed using the AQA assessment objectives as below.  
Assessment will be in the first term of Year 11.  
 

You will be assessed on the following: 
• Your overall contribution to the performance made by their performance.  

• The range of theatrical skills demonstrated in their performance.  

• The effectiveness with which they deploy their performance or design skills. 

• The appropriateness of your interpretation to the play as a whole, as evidenced 

through your performance.  

• The sensitivity to the context of the play you display through your performance. 

• Your success in achieving your artistic intentions as evidenced by your 

performance when considered against your personal Statement of Dramatic 

Intentions 
You can expect: 

A live audience of students and invited friends and family. 

An AQA examiner in the studio marking you 

A video recording your work from start to finish 

A mark for your individual performance – however remember your work is only as good as the 

groups work. Challenge each other to go beyond expectations. You are responsible not only 

for your own learning (performance) but that of the others in your group also.  

 

 

 

Year 10 GCSE Scheme – Ongoing, taught in single alongside Comp 2 and Comp 3 schemes.  

Component 1: Written paper set text Blood Brothers written paper for 22% of GCSE.  
1. How do I learn to interpret Blood Brothers for a practical performance and ensure that I create 

and communicate the artistic meaning of the script in performance and in written response?  

2. How do I apply my learnt knowledge and understanding of Blood Brothers and of design and 

performance skills to my examined written paper to achieve my personal best? 

Source of 
knowledge 

Blood Brothers set text, Blood Brothers Resource Pack, Bite-size Blood Brothers text guide, 
exemplar GCSE responses form past candidates, past exam papers and mark schemes, GCSE 
syllabus resources. 

Knowledge The aim of this scheme is to prepare students for the 4 

questions on the written exam. The written paper is 

worth 40% - 22% of which is the Blood Brothers questions. 

Students will study the play as practically as possible. 

Students will learn the following: 

Play Blood Brothers 
Playwright Willy Russell 
Genre Musical Tragicomedy 
Style Scripted Play with Music 
Period 1960s – 1980s 

Students will apply knowledge 
through practical exploration of the 
scripts and key scenes in the play.   
 
 
 
 
 
 
 
 
 



Over 3 decades 
Cultural, Social 
and Economic 
context, 

Northern Culture: Liverpool based, 
Contrast of social class in two 
brothers, Economic climate 70’s 
and 80’s decline of working class 
industries. 

Themes Class, brothers, family & 
motherhood, nature, nurture, love,  

Dramatic Irony Blood Brothers being actual 
Brothers – Iconic ritual image.  

Climax and 
denouement 

Various climactic moments. 
Denouement as Mickey knows.  

Students will learn to interpret the play practically: 

• Accents that relate to class: RP (received 

Pronunciation) for the Lyons family and Scouse 

for the Johnstone family.  

• The ‘give one to me’ pact made between Mrs 

Lyons and Mrs Johnstone.  

• The different ages portrayed in the play by the 

actors playing Mickey and Eddie.  

• The character relationships and therefore the 

proxemics that will be effective on stage.  

• exploring ideas for how the play may be 

interpreted practically.  

• To support learning the students will attend the 

theatre so see a live theatre performance of 

“Blood Brothers” preferably in Year 10. 

Alongside practical exploration and interpretation of the 
text students will complete exam questions for homework. 
They will build up their ability to answer the questions 
which are on the following.  

• Students will be given an extract in the exam.  
• They will also be given a character.  

No Marks Question:  
06.1 4 Designing a set / costume, or sound / 

lights design for the scene. This must be 
in the contact of the period of BB 

06.2 8 Describe their delivery of a specific line 
from the scene using vocal and physical 
skills – explaining the affects you want to 
create.  

06.3 12 Using the shaded part of the extract 
(usually approximately 8 - 12 lines) they 
are given. Explain how they would play 
characters in the scene using the space, 
interacting with others character and 
creating a specific mood for example: 
comedy.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students apply knowledge through:  
 
• Reading / consolidating scenes 

workshopped using their 
assigned personal copy of the 
text.  

• Practical workshops on accent 
technique: RP and Scouse 

• Practical exploration of the script 
in pairs and small groups in class. 
Practical work on the text and 
playing character is the best way 
to learn the play.  

• Written work on characters and 
appropriate casting and 
costuming, set design for specific 
scenes and end of unit tests.  

• Consolidate their learning 
through seeing Blood Brothers 
live.  

 
 
 
 
 
 
 
 
 
Students work will be marked in line 
with GCSE mark criteria and 
exemplar material and ‘how to 
deliver the best response’ sheets are 
delivered.  

 
 
 



06.4 20 Interpreting a different character in the 
set scene and then making links with 
other scenes in which the play where the 
character is present.  

 

 
 
 
 
 
 
 
 
 

Vocabulary 

Component 1 – Written exam (Blood Brothers 22% of GCSE).  
Willy Russell, playwright, Cultural, Social and Economic context, Genre, period, style, musical 
theatre, tragicomedy, Liverpool, Scouse accent, RP accent (received pronunciation), class, nature, 
nurture, social divide, character, relationship, climax, denouement, protagonist, dramatic irony, 
ritual.  
Acting skills; vocal, physical and facial expression. Vocal pitch, pace, projection, accent, intonation 
and emphasis. Physical posture, gait, gesture, facial expressions; brow, eye contact; sustained, 
broke and fleeting. Proxemics / spatial relationships. Stage configuration; proscenium stage, ‘end 
on’ thrust stage, traverse staging, ‘in the round’. Stage directions: stage left, stage right, centre 
stage, up and down stage, rake, wings. Etc.  
 

Assessment 
Focus  

 Students are assessed using the AQA marking schemes in homework tasks.  
Assessment will be in the formal exam period at the end of the GCSE course.   
 

 

 


